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Abstract 
This article reports the results of a study investigating prospective ELT students’ foreign language reading attitudes and 
motivation. The study also examined the relationship between the participants’ academic achievement (GPA) and their attitudes 
and motivation in foreign language reading and the existence of any gender-related difference in the participants’ reading 
attitudes and motivation. The study was carried out in January 2015 in English Language Teaching (ELT) Department at 
Hacettepe University. This study was conducted with a quantitative research design using a survey methodology to collect data 
about the participants’ reading attitudes and motivation. A total of 104 undergraduate students (females: 76 and males: 28) 
enrolled in the department voluntarily participated in the study. Further quantitative data were also gathered from the 
participants’ cumulative grade point average (GPA) scores and their gender. The results revealed that prospective ELT students 
have positive attitudes and motivation in foreign language reading. Also, there was a statistically significant positive correlation 
between academic achievement (GPA) and attitudes and motivation in foreign language reading. The results indicated that there 
was no significant difference among groups regarding reading attitudes and motivation according to their GPA. 
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1. Introduction  
Motivation has long been researched in the field of Second Language Acquisition (SLA). Gardner proposed a 
model called Socio-Educational Model of Language Learning in which the integrative motivation labelled as the 
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main factor in language learning (Gardner & Lambert, 1972). The integrative motivation was defined by Gardner as 
the language learner’s desire to communicate and mingle with members of the target community. Many scholars 
contributed to motivation research either by verifying, negating, or modifying Gardner’s model of second language 
(L2) learning motivation. Several models of language learning motivation have developed in the literature (Deci & 
Ryan, 1985; Eccles & Wigfield, 2002). Deci and Ryan (1985) proposed a theory, the Self-Determination Theory, 
and distinguished the motivation between intrinsic motivation and extrinsic motivation based on the differences of 
goals and reasons of an action. Eccles and Wigfield (2002), on the other hand, reviews the research on motivation, 
beliefs, values, and goals, and initiate a discussion of how to integrate theories of self-regulation and expectancy-
value models of motivation. They attracted the attention to the dynamic, temporal aspects of motivation from a 
micro rather than macro perspective (Dörnyei, 2003; Dörnyei, 2005). Mori (2002) and Kondo-Brown (2006), for 
example, looked at the motivation research from another angle. They underlined that motivation can be domain 
specific and thus engagement in different language skills may involve a different motivational and attitudinal make 
up (Mori and Kondo-Brown as cited in Erten, Topkaya, & Karakaú, 2010). Some scholars took a different route 
from general motivation theories and studies and began to do some research on motivation as one of the main causes 
of reading. Accordingly, the last several years have seen research investigating the nature and role of motivation in 
the reading process. Different psychological constructs of L2 reading motivation were brought to the fore by Mori 
(2002), Kondo-Brown (2006) and Erten et al., (2010). On the assumption that students' attitudes and motivation 
might be important factors in the success of any reading program, this study attempted to investigate what 
constitutes foreign language reading attitudes and motivation.    
2. Literature review 
Attitudes and motivation are two concepts that are highly related to language learning achievement (Dörnyei, 
2006). In order to better comprehend these two interrelated concepts, there is a need to examine their meanings 
carefully. The Latin root of the word “motivation” means “to move”. In this basic sense, the study of motivation is 
the study of action (Eccles & Wigfield, 2002). Dörnyei (2006) defines the motivation as “the direction and 
magnitude of human behavior” in terms of people’s choices for “particular actions, their persistence and the effort 
they spend on it” (p.7). Attitude, on the other hand, is described as a psychological tendency that is expressed by 
evaluating a particular entity with some degree of favor or disfavor (Eagly & Chaiken, 1993, p. 1). Students’ 
attitudes towards the learning situation influence their level of motivation to learn another language. In other words, 
they serve as foundations for motivation (Masgoret, Bernaus, & Gardner, 2001). While the learners’ negative 
attitudes and feelings pose an obstacle to progress, positive emotions and attitudes make language learning far more 
effective and enjoyable (Merisuo-Storm, 2007; Oxford, 1990).  
Reading skill, on the other hand, plays a central role in formal education (Hasbun, 2006). Reading is the basic 
skill for all academic disciplines (White as cited in Lei, Rhinehart, Howard, and Cho, 2010). Therefore, the 
acquisition of L2 reading skills is a priority for many language learners around the world (Zhou, 2008).The research 
on the nature of motivation has started to focus on the domain specificity of motivational constructs because of the 
need to understand learners’ attitudes and motivation from a micro perspective (Mori, 2002; Kondo-Brown, 2006; 
Erten et al., 2010). 
Attitudes and motivation regarding L2/FL reading is relatively a new area. Much of this research has been started 
and inspired by Wigfield and Guthrie (1995, 1997), who worked together to ground motivation research in a domain 
specific framework. Guthrie and Wigfield (1999) made a contribution to the literature by drawing the attention to 
some motivational constructs which can be domain specific. In this sense, they defined a new motivation type and 
labelled it as ‘reading motivation’. Reading motivation is described by them as "the individual's goals and beliefs 
regarding reading" (Guthrie & Wigfield, 1999, p. 199). They underlined that what influences reading engagement is 
different from what influences engagement in other skills. Wigfield and his associates' Reading Motivation Theory 
comprises a general dimension that is similar to some motivational factors such as beliefs, values and goals also 
influence reading engagement. However, their main emphasis is on the factors which are unique to the reading 
domain. Day and Bamford (1998), similarly, attempted to form a theoretical model of motivation to read in a second 
language. In their model, two main constructs, which are expectancy and value components, are included to 
underscore the multi-faceted nature of second language reading. Expectancy is related to the constructs regarding 
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materials and reading ability while value components include attitudes toward reading in the second language and 
socio-cultural environment. Recent research have started to deal with some specific affective variables regarding 
L2/FL reading such as interest (Brantmeier, 2006), attitudes (Yamashita, 2004), and motivation (Mori, 2002; 
Kondo-Brown, 2006). The findings of Brantmeier’s study provided a construct of interest for L2 reading and served 
as an attempt to develop an instrument to assess different sources of interest in L2 reading. Yamashita (2004) 
demonstrated the importance of understanding learners' attitudes (particularly feelings) to reading both in L1 and L2 
for encouraging L2 learners' involvement in extensive reading. Kondo-Brown’s research (2006), on the other hand, 
proved that the observed association between reading ability and the intensity of motivation for reading Japanese 
seems consistent with Gardner's assertion that the intensity of motivation is a contributing factor to L2 achievement 
and vice versa (Masgoret & Gardner as cited in Kondo-Brown, 2006). It also pointed out that self-determined 
motivation for learning Japanese in general may be indirectly relating to Japanese L2 reading development. Mori 
(2002) took a step forward and created a new instrument to explore the pillars of the L2 reading motivation in Japan 
setting. She revealed four main components of L2/FL reading that can be labelled as intrinsic value of reading, 
extrinsic value of reading, importance of reading, and reading efficacy. With the help of this study, the 
multidimensionality of reading motivation has come to the fore. Erten et al., (2010) proved that the extrinsic utility 
seemed to expand and came up with a new component: linguistic utility value.  
This study seeks to contribute to the findings of previous research on reading motivation from a different context, 
Turkey. It employs the foreign language reading attitudes and beliefs scale developed by Erten et al., (2010) to 
explore the attitudes and motivation of prospective ELT students in L2/FL reading at a tertiary institution.    
3. Methodology  
3.1. Settings and participants 
The study was carried out in January 2015 in English Language Teaching (ELT) Department at Hacettepe 
University. Convenience sampling was used to select the participants of the study. Convenience sampling is a 
common non-probability sampling technique in second or foreign language (L2) research, where an important 
criterion of sample selection is the convenience to and resources of the researcher (Dörnyei, 2007). A total of 104 
undergraduate students (females: 76 and males: 28) enrolled in the department voluntarily participated in the study, 
responding to the statements on a 5-point Likert scale. The participants were year two students taking the 
Approaches to ELT I course. Without any consultation among themselves, they completed the anonymous survey 
after an exam they took and also gave consent for data collection. 
3.2. Research design 
This study was conducted with a quantitative research design using a survey methodology to collect data about 
the participants’ reading attitudes and motivation. For a cross-sectional study conducted at one point in time, this 
design is useful to employ when researchers try to gather information quickly and economically (Creswell, 2012). 
Further quantitative data were also gathered from the participants’ cumulative grade point average (GPA) scores and 
their gender.       
3.3. Research questions 
In order to explore prospective ELT students’ foreign language reading attitudes and motivation regarding their 
gender and academic achievement at tertiary level in Turkey, four research questions were formulated:  
 
1. What are prospective ELT students' attitudes and motivation in foreign language reading? 
2. Is there a relationship between the participants’ academic achievement (GPA) and their attitudes and 
motivation in foreign language reading? 
3. Is there a gender-related difference in participants’ reading attitudes and motivation? 
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4. Is there a statistically significant difference in reading attitudes and motivation among participants according 
to their GPA?   
3.4. Research instrument 
The present study employed the Foreign Language Reading Attitudes and Motivation Scale (FLRAMS; Erten et 
al., 2010) to search foreign language reading attitudes and motivation. The researchers followed 4 steps while 
constructing the scale.   
x Item pooling stage: Erten et al. (2010) asked 123 students from language major departments and non-language 
major preparatory classes five open-ended questions about their opinions on reading materials written in a foreign 
language. These 123 students were excluded in the main study. The researchers designed the questions in a way 
that reflect the theories of attitude (e.g. Wigfield and Guthrie, 1995; Mori, 2002; Reeves, 2002; Yamashita, 2004; 
Kondo-Brown, 2006 in Erten et al., 2010). Also, they formulated these questions to explore the participants’ 
reasons for reading in a foreign language (see Gardner, 1985 in Erten et al., 2010). The researchers got the 
responses from the participants and they produced scaled statements by using the participants’ written responses. 
After each researcher combined their items, they calculated the degree of agreement in their interpretations of the 
qualitative data. It was found out 93 %. Lastly, the researchers went through an item selection process for the 
reading attitudes-motivation scale by eliminating repetitive and similar ones. 
x Content validity and reduction stage: The researchers consulted 3 experts from the Foreign Languages Teaching 
Department for content validity. Taking their suggestions into consideration, they omitted 11 items because of 
repetition and they reframed 3 items. Finally, they could form the first version of a 49-item reading attitude scale.    
x Testing the comprehensibility of the scale: Erten et al. (2010) carried out a piloting study with 24 students. The 
researchers gathered feedback from them and incorporated their feedback into the scale. In this way, they could 
form the first version of a 49-item reading attitude scale. At this stage, the researchers added 2 extra items as care 
check items. One of them was the opposite of “I love reading” statement while the other one was “I have never 
seen a material written in a foreign language.” The main reason for this change lies in the fact that the researchers 
assumed all the students had been familiar with the reading materials in a foreign language, so this statement 
could generate the same positive response (Erten et al., 2010). According to researchers, a negative answer would 
indicate a lack of care taken during the procedure of filling in the form, thus resulting in the exclusion of the case 
from the analysis. The scale was composed of a 5-point Likert scale with the anchors at 5-very appropriate for 
me, 4-appropriate for me, 3-indecisive, 2-not appropriate for me, 1-not appropriate for me at all (Erten et al., 
2010). In this way, the researchers could form the first version of the instrument consisted of 20 negative and 29 
positive items.  
x The administration of the scale and data analyses for validity and reliability: The researchers administrated the 
FLRAMS to 580 participants. When they examined the care-check items, the number of the participants was 
reduced to 443 because they realized some inconsistent responses. Then, they analyzed the validity and reliability 
of the scale and they could form the final version of the FLRAMS with 31 items. In the final version, 7 negative 
items and 24 positive items were included (Erten et al., 2010). Internal consistency was examined using 
Cronbach’s alpha value for both each factor as and the whole scale. Cronbach’s alpha reliability coefficient was 
found .933 in this study. The reliability of the four factors or dimensions ranged from .789 to .939. These results 
are presented in Table 1. In general, these alpha values indicate that the instrument was consistent and reliable.  
    Table 1. Variables and reliabilities of the scale. 
Variables-factors Number of items  Cronbach’s alpha  
Factor 1 - Intrinsic value of reading  16 .939 
Factor 2 - Reading efficacy  6 .822 
Factor 3 - Extrinsic utility value of reading  5 .845 
Factor 4 - Foreign language linguistic utility         4                                .789 
TOTAL- THE WHOLE SCALE 31 .933 
726   Özgü l Özönder /  Procedia - Social and Behavioral Sciences  199 ( 2015 )  722 – 729 
3.5. Procedures for data collection and analysis 
Data for this study were collected English language teaching (ELT) department at Hacettepe University in 
January 2015. After an exam session, a short meeting was held with the participants to explain the purpose and 
implementation, and the questionnaire was administered to the students after a regular class hour. It took 
approximately 10 minutes for students to finish answering all the questions. 
Data analysis was performed in order to address the research questions formulated for the present study. The 
statistical analyses were performed using IBM SPSS Statistics 22 a comprehensive computer program used to help 
researchers perform statistical analysis quickly and accurately.    
Before ANOVA was done, GPA was categorized into “low”, “moderate”, and “high”, for the purpose of forming 
GPA groups. This categorization is based on the criteria – principles based on Pallant (2010, pp. 88-90).   
4. Results 
 The present study sought to investigate if there is a relationship EFL undergraduate students’ reading attitudes 
and motivation and their academic achievement. The study also tried to find out whether there was any statistically 
significant difference in their reading attitudes and motivation by gender and GPA. This section presents the results 
of the study in terms of descriptive and inferential statistics. A Pearson product-moment correlation coefficient, an 
independent-samples t-test and a one-way analysis of variance (ANOVA) was performed.  
4.1. RQ 1. What are prospective ELT students' attitudes and motivation in foreign language reading?  
Table 2 illustrates that prospective ELT students have positive attitudes and motivation in foreign language 
reading (m=4.18). The mean scores indicate that foreign language utility factor has the highest mean score. In other 
words, students see value in improving their reading ability in relation to their linguistic development. The second 
highest mean score was found for the extrinsic value of reading factor, which means that the students prefer to read 
in English for some external reasons. The responses of the students to the items in intrinsic value of reading section 
showed that the participants had positive attitudes about reading in English for their personal likes and interests. 
Lastly, the mean score of the reading efficacy factor revealed that the participants find themselves good at reading in 
English. 
Table 2. Overall and categorical means for factors of attitudes and motivation in foreign language reading. 
Factors  Number of items   Mean     SD    Min    Max. 
Factor 1 - Intrinsic value of reading  16 4.125    .671 1          5   
Factor 2 - Reading efficacy  6 3.967    .623 2          5 
Factor 3 - Extrinsic utility value of reading 5 4.378    .623 2          5  
Factor 4 - Foreign language linguistic utility 4 4.50      .562   2          5 
TOTAL 31 4.184    .623  
 
4.2. RQ 2. Is there a relationship between the participants’ academic achievement (GPA) and their attitudes and 
motivation in foreign language reading? 
A Pearson product-moment correlation coefficient was computed to determine whether there was a relationship 
between the participants’ academic achievement (GPA) and their attitudes and motivation in foreign language 
reading. As presented in in Table 3, the results revealed that there was a statistically significant positive correlation 
between academic achievement (GPA) and attitudes and motivation in foreign language reading, r(104) = .200, p < 
.05.  
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Table 3. Correlation matrix for GPA and attitudes and motivation in foreign language reading. 
 Variables  N    1                         2  
1 - GPA  104 1 
2 - Attitudes - Motivation  104 .200*                  1 
 
In addition, there was a small correlation between Factor 1 - Intrinsic Value of Reading subcomponent of 
attitudes and motivation in foreign language reading and academic achievement, r(104)= .243, p < .05. However, 
there was no significant correlation between GPA and the other three factors of attitudes and motivation in foreign 
language reading. These are given in Table 4.      
Table 4. Correlation matrix for GPA and factors of attitudes toward attitudes and motivation in foreign language reading. 
                       Variables                                                                                   N                 1                2                3                 4                 5 
1. GPA                                                                            104              
2. Factor 1- Intrinsic value of reading                            104               .243*        1 
3. Factor 2- Reading efficacy                                         104               .125          .515**       1 
4. Factor 3- Extrinsic utility value of reading                104               .000          .372**       .183            1 
5. Factor 4- Foreign language linguistic utility              104               .011         .327**        .192            .549**       1 
 
                             *. Correlation is significant at the 0.05 level (2-tailed).                     
                           **. Correlation is significant at the 0.01 level (2-tailed). 
4.3. RQ 3. Is there a gender-related difference in participants’ reading attitudes and motivation? 
  An independent-samples t-test was conducted to find out if there was a gender-related difference in participants’ 
reading attitudes and motivation. The results of the independent samples t-test indicated no significant difference 
between male and female participants in relation to their attitudes and motivation in foreign language reading, 
t (102) = -.396, p >.05.   
4.4. RQ 4. Is there a statistically significant difference in reading attitudes and motivation among participants 
according to their GPA? 
A one-way analysis of variance (ANOVA) was performed to see if there were any significant differences in the 
participants’ reading attitudes and motivation according to their GPA. The results indicated that there was no 
significant difference among groups, F (2,101) = 1.19, p > .05.  
  
Table 5.  Results of the ANOVA Test. 
Dependent variable: Total Score 
                                                                        Sum of squares                 df            Mean square                 f                  Sig.   
Between groups                    568.803                                2                284.401                       1.185         .307  
Within groups                       24042.111                            101            238.041  
TOTAL                                 24610.913                            103 
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5. Implications and conclusions 
Reading motivation researchers and theorists have defined and studied learners’ attitudes and several different 
motivational constructs, including intrinsic value of reading, extrinsic value of reading, reading efficacy and 
linguistic utility value. They propose that positive attitudes and motivation mediate individuals' attempts to read in a 
foreign language. In this study, prospective ELT students’ attitudes and motivation in foreign language reading in 
relation to their academic achievement and gender have been explored empirically. Conclusions are organized 
around three issues: Students’ attitudes and motivation, the sources of reading motivation, the relation between 
students’ reading motivations and their academic achievement and gender. The analysis of mean scores on 
FLRAMS (Erten et al., 2010) revealed that prospective ELT students have positive attitudes and motivation in 
foreign language reading (m=4.18). The linguistic utility value, as one of the motivational constructs of reading, has 
the highest score on the scale. This means that participants see value in improving their reading ability in relation to 
their linguistic development the most. These findings suggest students read mainly for external reasons such as 
completing course requirements, finding a good job and having a better future. Learners also prefer to read for their 
personal likes and interests. In other words, they are also triggered off by some intrinsic motivation sources to read 
in a foreign language. Lastly, the mean score of the reading efficacy factor revealed that the participants find 
themselves good at reading in English. Secondly, the relations between academic achievement (GPA) and attitudes 
and motivation in foreign language reading are of particular interest. The study revealed that in general the 
correlation between academic achievement (GPA) and attitudes and motivation in foreign language reading is 
positive in range, with all of the positive correlation significant. It indicates that the higher the participants’ GPA 
scores are, the more positive attitudes and motivational constructs they develop in L2/FL reading. The minor 
exception to this pattern is the factor of intrinsic value of reading in the scale, which relates only small correlation 
without any significance. Thirdly, the study uncovered an important issue regarding gender and participants’ 
attitudes and motivation in foreign language reading. Gender was  not found as a determining factor for a change in 
their motivational and attitudinal make up. Comparative analysis indicated no significant difference between male 
and female participants and no significant difference among group.  
This study echoed the findings of Wigfield and Guthrie (1995, 1997), Kondo-Brown (2006), Mori (2002) and 
Erten et al., (2010). It has been proved in the present study that reading motivation exists and a group of prospective 
ELT students from Turkey have developed positive attitudes and motivation in foreign language reading in line with 
the Wigfield and Guthrie’s (1995, 1997) and Kondo-Brown’s suggestions (2006). The present study has also 
verified Mori’s (2002) three main components of L2/FL reading, intrinsic value of reading, extrinsic value of 
reading, and reading efficacy, as for motivational constructs of reading motivation in FL/L2. With the help of this 
study, the multidimensionality of reading motivation has also been approved in consistency with Mori’s proposition 
(2002). It could be possible to measure language learners’ attitudes and motivation to read in a FL/L2 by using the 
Foreign Language Reading Attitudes and Motivation Scale (FLRAMS; Erten et al., 2010) and to shed light upon 
finding motivational constructs from a very micro perspective with this study. As the results of the present research 
have revealed prospective ELT students primarily favor reading in a foreign language for its linguistic value, which 
was founded by Erten et al., (2010) as an expansion of the extrinsic utility.    
The findings of this study show positive attitudes and motivation attribute to the process of self-development of 
prospective ELT students. Therefore, the practitioners in the field of second language acquisition may lead their 
students to set some certain goals to improve their reading skill in a foreign language. Teachers might utilize some 
reading materials from different subject areas to enable students to do more extensive reading. Thus, they can 
attempt to stimulate their students’ intrinsic motivation more frequently. Finally, the practitioners in the field of 
second language acquisition can build in some fun and pleasure through/with authentic reading texts in the 
classroom environment.  
In conclusion, the present study investigated attitudes and motivation of prospective ELT students to read in a 
foreign language. The findings support the existence of reading motivation in FL/L2 reading based on four main 
factors. The results suggest that students have positive attitudes and motivation in foreign language reading 
correlating with their academic achievement (GPA) without any gender difference.  
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